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Abstract

Education in Nigeria has been relatively stable apart from regular strike actions of the academic
staff union of universities (ASUU) and students’ unrest in some universities. however, in the
recent past, especially in the year 2020 (2019/2020 academic year), there have been series of
interruptions occasioned especially by the covid-19 lock-down. This has caused a whole
academic year to be lost, thereby causing disruption in the respective academic calendars. This
article therefore, examined the impact of these lock-downs, a security strategy of government
on education in Nigeria. The paper is hinged on the following three-fold objectives: First, to
conceptualize security lock-downs; second, to examine how these series of lock-downs affected
educational activities in Nigeria, and third, come up with workable strategies to reposition the
state of the educational sector in Nigeria. The paper adopted Phenomenological method of
research and was analyzed with descriptive and content analysis. The study findings revealed
that, apart from the covid-19 lock-downs and its attendant effects on the educational sector, the
security situation in the country has had its tolls on educational operations in the country. The
article concluded that, an effective e-learning method that is backed up with workable policies,
may rectify this imbalance in the educational sector of this country.

Keywords: Security lock-downs, Educational Sector, E-learning, Covid- 19 pandemic,
#Endsars, curfews, ASUU, Strike actions.

1. Introduction

Lockdown was government’s intervention to secure lives of citizens in the event of
the covid-19 pandemic. The measure, which required that people stayed indoors to
guide against being infected by the dreaded disease, or get some health complications
resulting therefrom, put a stop to all outdoor activities including general educational
operations. Both students and all workers within the educational sector could not go
to school for the period of the lockdown, which was in phases, lasted. Though all
sectors of the Nigerian state had its fair share of the effects of the lockdown, with
attendant losses, the educational sector witnessed a total disruption in the curriculum
and sessions of the different institutions. Some institutions, realizing that it could not
adjust the 2019/2020 academic session, for instance, had to cancel the ill-fated year
and begin a fresh 2020/2021 academic session.
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It should be kept in mind that, it took government a long time to come up with
decision as to when schools should resume classes. This is against the backdrop of
governments’ concern for the health of the children especially, who are considered
vulnerable. Even the Academic Staff Union of Universities (ASUU) was vehemently
against early reopening when some state governments, especially Lagos, were inching
to reopen. At this time government at the centre insisted that it had not given
directives for schools to reopen. It claimed it was more concerned with the health of
the children.

However, when the pressure was much even from private school owners,
parents, and other stake holders within the school sector, government had to succumb
to pressure, but with a proviso that schools should adopt a line-up of conditions
especially the provision of all covid-19 safety rules, namely: wearing of facemask by
both students and staff, making available regular handwashing material, alcohol-
based sanitizers, social distancing. But when schools finally reopened, both parents,
students themselves, school owners, were already counting their losses occasioned by
the serial lockdowns.

Therefore, whereas the lockdowns in Nigeria was said to ensure the security of
the health and lives of citizens, the impacts and implications of this serial sit-at-home
order were quite enormous on sectorial basis. Hence this paper seeks to ascertain these
impacts especially on the education sector in Nigeria.

Literature Review

2.1 Conceptual Clarifications

Security lockdowns is taken, in this study to refer to a measure taken by governments
the world over in the wake of the covid-19 pandemic, mainly to prevent people from
contracting the virus. It a total halt of all human outdoor activities. The measure
required that people stayed indoors for specified number of days or weeks as deemed
fit. Though the lockdown was in phases, the cumulative effect on the different sectors
was immense. On the economic sector, business activities were brought to a halt
during the period and it got to a time that it became unbearable. Government was
supposed to provide palliatives to cushion the effect of the lockdown, but was not
evenly distributed within the region (southwestern Nigeria) covered by this study.
Whereas the purpose of the lockdown was to secure the life of people from the
ravaging virus, it nevertheless had devastating effects on the society such as hunger,
disruption of academic calendar and curriculum, among others. A World Bank report,
Policy Brief: Education during COVID-19 and beyond (2020) states that, the COVID-19
pandemic had created the largest disruption of education systems in history. On a
global level, the report gave a conservative figure of nearly 1.6 billion learners being
affected in more than 190 countries and all continents. Closures of schools and other
learning spaces have impacted 94 per cent of the world’s student population, with up
to 99 per cent in low and lower-middle income countries. The report states further
that, the crisis resulting from the pandemic was exacerbating pre-existing education
disparities by reducing the opportunities for many of the most vulnerable children,
youth, and adults - those living in poor or rural areas, girls, refugees, persons with
disabilities and forcibly displaced persons - to continue their learning. The report
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stressed that learning losses also threaten to extend beyond the present generation and
erase decades of progress. Some 23.8 million additional children and youth (from pre-
primary to tertiary) may drop out or not have access to school in 2021 due to the
pandemic’s economic impact alone. In like manner, the education disruption has had,
and will continue to have, substantial effects beyond education. The multiplier effect
of closures of educational institutions hamper the provision of essential services to
children and communities, including access to nutritious food, affect the ability of
many parents to work, and increase risks of urban violence.

Citing the World Bank Report (2020) further, the disruptions caused by COVID-
19 to everyday life meant that as many as 40 million children worldwide have missed
out on early childhood education in their critical pre-school year. They thus missed a
stimulating and enriching environment, learning opportunities, social interaction and
in some cases adequate nutrition. This is likely to compromise their longer-term
healthy development, especially those children from poor and disadvantaged
families. In technical and vocational education and training systems, vulnerabilities
including low levels of digitalisation and long-standing structural weaknesses, have
been brought to light by the crisis. Disruptions in work places made it difficult to
implement apprenticeship schemes and work-based learning modes, key elements of
a functional and market-responsive technical and vocational system. In the higher
education sub-sector, while online learning has generally taken place through
recorded lectures and online platforms, some universities have postponed learning
and teaching until further notice, due to the lack of information technology (IT)
infrastructure for both students and teachers. Questions also remain about how to
harmonise

2.1.1 Impact of School Closure (as a result of security lockdowns) on Children
School attendance is one of the best public tools available to raise a child’s skills,
awareness and ability. However, this long period of school closure had significant
consequences on skill acquisition and growth of school children. It is worthy to note
that schooling provides adequate learning but when schools close, children are
deprived the opportunities for academic growth as well as academic development.
The disadvantages of school closures are enormous for under-privileged students
who tend to have fewer or no educational opportunity outside school.

The closure of schools, colleges and universities does not only interrupt the
teaching of students around the world, it also coincides with a key assessment period
and many examinations have been postponed or cancelled as a result of COVID-19.
For instance, Cambridge International Examinations that include Cambridge IGCSE,
Cambridge, O Level, Cambridge International AS and A Levels, Cambridge AICE
Diploma and Cambridge Pre-University examinations for May/June 2020 diet were
canceled worldwide as well as NECO SSCE, GCE 2020, UTME_2020. Though
candidates could be awarded grades based on the forecast grades sent by their
teachers, to some extent, this would not represent the true performance of the
candidates as some teachers may be biased and either over-grade or under-grade their
students while predicting scores for them. Other International examinations that were
canceled due to COVID-19 include International Baccalaureate, Scholastic Aptitude
Test (SAT) and American College Test (ACT).
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Apart from these, students who sat for Senior Secondary Certificate Examination
(WAEC) in the West African countries had their examinations postponed. The
implications of this on candidates is that, thousands of students will be forced to defer
the start of their studies for their undergraduate studies to a later year.

Without mincing words, the Covid-19 pandemic has caused the largest
disruption of education in history, having already had a near universal impact on
learners and teachers around the world, from pre-primary to secondary schools,
technical and vocational education and training (TVET) institutions, universities,
adult learning, and skills development establishments. By mid-April 2020, 94 % of
learners worldwide were affected by the pandemic, representing 1.58 billion children
and youths, from pre-primary to higher education, in 200 countries. The ability to
respond to school closures changes dramatically with level of development: for
instance, during the second quarter of 2020, 86 % of children in primary education
have been effectively out of school in countries with low human development -
compared with just 20 % in countries with very high human development.

A UKAID (2020) report of a survey of the experiences and opinions of educators

and technology specialists, The effects of covid-19 on education in Africa...
Writing on: Coronavirus (Covid-19): The Lockdown Strategy in Nigeria, Ekienabor Ehijiele
(2020) stated that, authorities around the world had resorted to the lockdown strategy
to curb the spread of the virus. Therefore, the study aimed at investigating the effect
of the lockdown strategy in curbing the spread of the COVID-19 virus and its
multiplier effects especially on the educational sector in Nigeria.

2.1.2 Phases of Lockdown in Nigeria

The primary aim of lockdowns is to flatten the covid-19 curve through a persistent
reduction in the confirmed cases, and ensure the those infected by the virus quickly
recovered from the virus. During lockdown people are expected to stay at home. Also,
location of contacts such as schools, (including polytechnics and universities), hotels,
clubs, and religious centres are closed, social gatherings involving above 20people, are
prohibited and economic activities involving physical interactions are halted. (World
Bank Group, 2015)

The guideline for the second phase of lockdowns which was in place between
June 2nd and 29th 2020, include that: nationwide curfew remained in place, but the time
changed to from 10:00pm to 4:00am daily. Healthcare workers and journalists are
exempted from the curfew. Banks may resume normal working hours. However, this
second phase was extended by the President, Muhammadu Buhari for four more
weeks.

Following the global practice, a nationwide lockdown was announced in
Nigeria on 30t march 2020 to take immediate effect in three states of the federation,
namely: Lagos, Ogun and Abuja. This was further extended for two weeks with the
inclusion of Kano on 27t April, 2020. Thus, the first phase of lockdown in Nigeria
was announced by the President on 27t April, 2020 with effect from May 4t to 17,
2020 spanning two weeks in FCT, Lagos and Ogun states.
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2.1.3 Impact of Covid-19 on Education in Sub Saharan Africa

Covid-19 deadly disease has resulted to total shutting of schools in about 215
countries all over the world with 91.4% of the total number of enrolled learners in
these countries momentarily mandatory out of school (UNESCO, 2020). It is accounted
that over 1.6 billion students transversely the world which are presently obliged to
stay out of schools as social distancing is being enforced locally and regionally around
the world in order to enclose the extent of coronavirus disease. Besides, statement
shows that lockdown of schools is added importance in some continents such as
Africa, South America and in some parts of Europe (UNESCO, 2020).

It can be said that Africa is one of the continents which educational systems have been
typically affected by the deadly disease as more that 98% of teaching and learning
cannot be performed suitable to country-wide lockdown in these continents in the
shutting of schools across Sub Sahara Africa, of which over 91 percent are primary
and secondary school learners.

In a short time, COVID-19 has disrupted the landscape of learning in Sub
Sahara Africa by limiting how students can access learning across the country.
However, apart from the pharmaceutical interventions, other preventive measures
like using of facemask, washing of hands, social distancing has been seen to be most
effective ways of minimising the spread of COVID-19. The effective implementation
of social distancing demands that schools be closed for as long as each government
from different countries are certain that the pandemic has been curtailed enough for
the safety of learners and teachers before resuming to classes.

2.2 Empirical Review
Ngogi & Mahaye (2020) argued that long periods of learning would be lost for as long
as the closures lasted. This is evident as different cases are recorded daily. Kekic et al.
(2016) reported that schools losing long periods of learning because of the disease
outbreak could upshot to both chronological and stable smash up on educational
system. The temporal damage includes disruption of curriculum which could take a
long time to be recovered, while the undeviating spoil which include the actuality that
some students may never come anymore to school even when the infection outbreak
ended. This view cannot be truer than in Nigeria, especially in southwestern Nigeria,
the study area, where most parents are struggling to send their children and wards to
school, such that a little huddle will mark the end of education for such children.
Digital Global Overview Report (2020) opined that about 60 % of people from
Nigeria are not associated to the internet. The data for mobile phones, which could
also be used as a learning intermediary, are more hopeful. According to the report,
around 169.2 million people, representing 83% of Nigerians have right of entry to
mobile phone connections. However, of this figure, 50 %, (which is around 84.5 million
people), live in municipal areas. For the populace with access, the quantity would be
twisted towards elevated socio-economic households and urban households; an awe-
inspiring preponderance of whom are private school students who already have a
learning benefit over their public-school peers. For children from poorer backgrounds
who tend to have less access to internet connectivity, computers, and other devices,
and reside in rural areas where local languages take dominance over English, ICT-
learning uptake will be limited.
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3. Methodology

This article essentially adopted the secondary source approach to data collection.
Consequently, the bulk of data utilised for the study were sourced from published
articles, books, and internet and analysed by descriptive and content analysis.

4. Data Analysis and Discussion on Findings

At the institutional level, a number of Universities are offering data bundles to their
students and staff. Going digital effectively requires substantial coordination with,
and swift support from, institutional and national service providers, regional entities,
international partners, NGOs, the private sector and ICT providers to rally behind
such tools and platforms at little or no cost. It is imperative to seriously seek
alternative means and approaches in order not to leave behind students with little or
no access to electronic communication. The digital divide across southwestern
Nigeria, the study area, has to be strategically and systematically managed. Reaching
out to millions of “marginalised” students must become a thing of urgent priority in
this time of crisis. While this is taking shape, institutions need to develop a
comprehensive plan and a rigorous follow-up scheme to ensure that academics and
students make proper use of digital platforms. This task cannot be left solely to the
discretion of individual actors.

It is however a misleading concept to reason that online learning could be
effective by just posting a lecturer’s notes online or having a video recording of the
lecture. So far, this is what is generally happening at hand. Knowledge has revealed
that eminent online learning need that the teaching materials are prepared by
specialized instructional designers, which the lecturers are instructionally trained for
bringing the program, and the students are equally uncovered to the instruction of
online learning.

The gullible online freedom will have a contact on the value of the programmes.
This is ill-fated at a time when key deeds have been made in improving the dominance
of teaching and learning in advanced educational institutions in the study area. The
programs that will most horribly be affected by the security lockdowns will be science
and technology. This is because; students will not have access to laboratories for their
practicals. Thus far, science and technology programs are the ones that are most vital
for the nation’s growth and development. The questions that would probably agitate
our minds in this study may be: how can higher educational institutions (polytechnics
and universities in particular) in the study area find choice to proceed to use
laboratories and subsequently, how can they weaken the outlay of poor-quality
programmes as a result of unplanned online freedom? Diversified means of
educational delivery, in particular a non-residential model may become more
mainstream, more acceptable and more respectable. Secondary schools which feed
students to higher education institutions have also been closed due to the covid-19
induced security lockdown. Already, it had been observed that with the high increase
in enrolment in secondary schools, resulting from measures taken to improve access,
the quality of students entering higher educational institutions had declined. The
circumstances will be provoked with the closure of schools, and higher educational
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institutions will have to devise ways and means to cater for a poorer quality of student
intake, perhaps by running remedial courses in the first year.

Also, end-of-secondary school examinations are being cancelled. What approaches
should higher educational institutions adopt in selecting their next troop of students
if assessment results are not available? Here, a general advance covering the whole
education sector needs to be adopted.

5. Conclusion
The halt in business activities in the country as a result of the pandemic has rendered
many penniless and unable to provide for themselves the basic amenities needed for
the duration of the lockdown brought about as a result of COVID-19. The school
system was affected by the lockdown and has resulted in disruption in the school
calendar for schools and colleges in the southwestern Nigeria and the world in
general.

Consequently, the article concluded that, an effective e-learning method that is
backed up with workable policies, may rectify this imbalance in the educational sector
in the study area and the country in general.

6. Recommendations
To mitigate the effect of security lockdowns and the covid-19 pandemic in general on
education and the continuity of learning for students in southwestern Nigeria,

1. Ministries of Education in the area should mount up campaign to adopt
distance learning mode through radio lessons in FM radio stations and TV
lessons in TV stations.

2. Students who live in remote villages should arrange and move to nearest big
town where there is connectivity, download the lecture and learning materials,
assignments and examinations questions and go back to their villages to work
on them and submit them via the same medium or other pre-arranged media.

3. Consequently, attitudinal change is important from all stakeholders. Already
many universities give official email addresses and also form WhatsApp
groups for students. Such media can be used as alternatives to send materials
and examination questions to students. This could be a viable option.

4. The various unions and associations at the tertiary institutions should support
their managements and students in this regard.

5. High quality educators have been compelled by current circumstances to use
digital tools efficiently to deliver their courses.

6. Reaching out to millions of ‘marginalised” students must become a thing of
urgent priority in this time of crisis.

7. Educators should join online professional learning communities to pursue in-
service career training to stay in touch with the trends, share tips and best
practices to achieve the goal of an evolved and high-quality standard of
education.

8. Instructors could invite colleague educators from another university to deliver
a guest lecture to their students.
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9. In order to make education more meaningful to all students, education should
be made more accessible and less expensive. Education should be a right and
not a privilege.

10. There should be deliberate policy of government especially by states within the
area covered in this study, to see to it that the curriculum are harmonized to
suit the present reality.
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